
 
Transformative Learning through Aesthetic Experience 

 

 

LESSON PLAN 1 

 

transforming stereotypical perceptions - migration  

 

 

 Target Group: secondary school students, adults 

 

 Learning Objectives:  At the conclusion of this activity, participants will be able to… 

 

1. Identify the issue of refugees.  

2. List the topic subjects related to the issue. 

3. Select the priorities of problems related to refugee issue.  

4. Express their attitudes towards strangers and refugees. 

5. Connect works of art with critical questions. 

6. Demonstrate what was gathered during team work discussion. 

7. Criticize and discuss the works of art without judging others’ opinions. 

8. Compare the change of feelings and mind about the issue from the 

beginning to the end of the training.    

 

 Time needed: 2 hours  

 

 Instruments and materials needed: smart board, sheets of A4 paper, pens, pencils, 

and a ball. 

 

 

 

 



TITLE: “Unappreciated Purity” 

 

STAGE I 

 Determination of the need to critically examine the taken for granted assumptions 

concerning a certain issue. 

 Elicitation of the consent by the participants to further examine the issue. 

 

1. Throwing a ball and telling (names and) one word of feeling to the 

keeper: Starting from the trainer, each participant throws the ball to any other one 

and tells (her/his own name and) one word of feeling loudly to the keeper. The next 

person who gets the ball does the same. The activity goes on till each participant says 

their words. 

2. Stand up – Sit down: Sitting is defined as “agree” and standing up is defined as 

“disagree”. The first position is sitting and defined as “neutral”. After hearing the 

statements, the participants have to choose one of the positions to show their 

reactions.  Some statements are placed on social issues. For example: "Syrian 

refugees affect the economy of our city", "I am happy that our children and refugee 

children study together in the same classrooms", "Syrian refugees have affected our 

social life in a bad way", “My relations with refugees is good”, “All refugees must turn 

back to their country immediately”, “Syrians mustn’t be given Turkish citizenship”. 

Participants sit down or stand up according to what they think. They are then asked 

to argue on why they stand on this point. If they hear something they have not 

thought about and change their minds, they have to change positions. 

Caution: 

 - There is no dialogue. We only hear arguments without commenting on them. 

 - We don’t change positions (sit down or stand up), we have to "take a part!". 

 - We try to use the reason and the arguments that will make the others change 

positions. 

 - We do not judge the statements during the game, nor the opinions of others. 

 

 

STAGE II 

 The participants express their opinions about the issue 

 

1. We divide our team into groups of 3 to tell a story about their own or 

their relatives’ or their friends’ experiences about the issue to each 

other that has to do with being a foreigner or a stranger (storytelling 

method). 



2. The groups of 3 become groups of 6 and they discuss the stories they 

have told. Every group has the task to present a text of comments on 

what was told and what happened in the group. 

3. All the groups get together as one; they read out loud their text and 

gather the items that should be discussed on the board. 

 

 

 STAGE IIΙ 

 Defining the viewpoints to be examined 

 

1. Let’s form the topic subjects and the critical questions to be 

investigated! 

The groups of 3 discuss, define, and list the topic subjects related to the issue 

(brainstorming method) in order to agree on the topics and to prioritize them. Then 

each group makes a list of priority for the topic subjects, and writes a consequent 

feeling of theirs and a consequent feeling that they guess the refugees in their city 

have. After that, one representative from each group come to the board and writes 

their priorities under the headings “1st, 2nd, and 3rd important topic subject” with the 

consequent feelings. Finally, the general priorities and the feelings of both societies 

are listed and discussed as a whole group. 

Critical questions are generated or made up. 

 

 

STAGE IV 

 Selection of works of art & connecting them with our critical questions  

 

1. The educator presents 2 works of art: 

a) Gurbetçi Şaban (The Expatriate Saban) (film) by Kartal TİBET 

 

https://www.youtube.com/watch?v=rJYlUbian1U 

https://www.youtube.com/watch?v=qqWQbva21ZY 

 

minutes 50-53 

 

The social reflections of immigration are being discussed in Gurbetci Saban (The Expatriate 

Saban). The film deals with the living conditions of the Turks who go to Germany to find a job 

and prosperity environment. Gurbetci Saban is a pure-looking poor-fellow. But he does not 

stop foxing. In Germany, where Saban goes as a worker in the film, tragic-comic events 

occur.  

https://www.youtube.com/watch?v=rJYlUbian1U
https://www.youtube.com/watch?v=qqWQbva21ZY


 
 

b) Kaplumbağalar da Uçar (Even Turtles Fly) (film) by Bahman GHOBADI 

 

https://www.youtube.com/watch?v=41RSz7ikKAw 

https://www.youtube.com/watch?v=WqvcFLJBtVo 

 

minutes 33-38 

 

The film passes in a Kurdish refugee camp in Turkey-Iran border. Soran is a 13-year-old boy 

who lives by collecting mines. The film was voted Best Film at the 52nd San Sebastian Film 

Festival. It was also awarded the Jury Special Award for Best Screenplay. It won the Peace 

Prize at the Berlin Film Festival. Kaplumbagalar da Ucar (Even Turtles Fly) is the first film to 

be shot in Iraq after Saddam. 

 
 

After each presentation of films, critical questions and discussion… 

https://www.youtube.com/watch?v=41RSz7ikKAw
https://www.youtube.com/watch?v=WqvcFLJBtVo


 

It is very important to pay particular attention to the correlation between the work of art 

and the dysfunctional view, as well as the critical question determined in the previous 

stage. So the team decides based on the above (let’s say that they choose :)) 

Works of art 

the correlation between the work of art and the dysfunctional view, as 

well as the critical question 

1s question: 

(Suggestion: What 

would it be like to be 

a stranger or refugee 

in another country?) 

2nd question: 

(Suggestion: How much 

can we understand 

how a stranger thinks 

and feels?) 

3rd question: 

(Suggestion: Are the 

strangers or refugees 

threatening our way 

of life?) 

1st: Gurbetçi 

Şaban (The 

Expatriate 

Saban) (film) 

 

  

2nd: 

Kaplumbağalar 

da Uçar (Even 

Turtles Fly) 

(film) 

 

  

 

 

STAGE V 

 Critical thinking through aesthetic experience - applying the Perkins model (1994) 

1. Applying Perkins model 

a) Trainees are invited to carefully and slowly observe the work of art, for as 

long as they wish, without interpreting or judging it (Preparation stage to 

activate thinking process). Then they are asked to express their first, superficial 

comments, and answer a number of questions such as:  

• What are your first thoughts, your first reactions, your first feelings, your 

first questions? 

• Do you notice anything interesting in the work of art?  

• Is there something you need further clarifications on? 

 

b) Trainees observe the work of art with an open mind and a creative attitude, 

without looking to draw definitive conclusions yet. They are required to take 



nothing for granted, but process all possible parameters in a more creative 

light. Possible questions: 

• Is there an event or “story” you hadn't noticed before? 

• What surprises does the work of art hold? (e.g. strange objects, color 

combinations, a key element, inclusion of people in the space, etc.). 

• Look for the “message” and possible symbols in the work of art. 

 

c) Trainees draw on what was learnt during the two previous phases, to 

observe the work of art in detail and in depth, express feelings, go deeper and 

try to answer their questions, draw conclusions and find out the deeper 

meanings behind the work of art, adopting a critical approach. Possible 

questions: 

• Which elements of the project (technical or thematic) add meaning or 

gravity? 

• What answers do you now give to the basic questions you have processed so 

far?  

 

d) This is the phase of holistic observation; trainees look at the work again, in 

synthesis, taking into account the experience of the previous phases, and 

reflect on it. 

 

The same procedure is followed for the second work of art selected for processing, and the 

ideas that arise are correlated with elements of the topic under consideration, reinforcing 

critical thinking on it.  

Instead of individual work by the trainees, the same process may also be implemented in 

groups, which present their ideas in the plenary and make a synthetic assessment of their 

views. 

 

 

STAGE VI 

 Re-evaluation of premises 

 

1.Trainees, in the (same) groups of 3, write a small text on what they experienced during 

the observation of works of art and then present the text in the plenary (on the same topic 

as in stage 2). 

2.  They compare it with the text they had made in stage 2, and the transformations of 

their initial thoughts and premises are highlighted. 



3.  Discussion in the plenary, where all ideas and suggestions which emerged are 

synthesized. 

4.  The 2 texts, former and later, the highlights, and any final thoughts can be written on a 

large piece of paper (some can be glued on the paper) so that the team can make a 

collaborative work of the transformative learning experience.  

 

 

ASSESSMENT (CLOSURE) 

 

Each participant throws the ball to any other one and tells (her/his own name and) one word 

related to the issue loudly to the keeper. The next person who gets the ball does the same. 

They tell others if their words different from the one at the beginning and why. 
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